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Why this 
really matters!

 



Nearly 10% of teachers left the 
profession last year



 

47% of school leaders have not 
acted upon the work load review.
 
 
 
 
 







Some of this reporting gives the impression that more detailed or more 
elaborate marking is required, or indeed that it is effective in promoting 
pupils’ achievement. As such, I have asked our inspectors when reporting 
to not give any impression that marking needs to be undertaken in any 
particular format and to any particular degree of sophistication or detail; 
this lines up with our myth busting document and the 
school inspection handbook deals with this.

As both the 
Department for Education Workload Review group on marking (March 
2016) and the Education Endowment Foundation (April 2016) reported, 
there is remarkably little high quality, relevant research evidence to 
suggest that detailed or extensive marking has any significant impact on 
pupils’ learning.

So until such evidence is available, and regardless of any area for 
improvement identified at the previous inspection, inspectors should not 
report on marking practice, or make judgements on it, other than whether 
it follows the school’s assessment policy. Inspectors will also not seek to 
attribute the degree of progress that pupils have made to marking that 
they might consider to be either effective or ineffective.

Ofsted: Sean Harford - Marking and other myths 
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…there is remarkably little high 
quality, relevant research 
evidence to suggest that detailed 
or extensive marking has any 
significant impact on pupils’ 
learning. 





Crushed by 
accountability

 



Dragging children 
through – sinking!

 



Pedagogy of Poverty!
Assessment system that 

doesn’t match!
 



A new 
landscape 









Based in 
sound 
research



“…we are constantly 
changing, doing new initatives 
in education. Isn’t it time for 
stability?”









 

Demand to measure
against an average



Average 
person 

was 
born

Average 
became 

the 
norm

Average 
began to 

design and 
define 

everything 
we created











Hattie’s meta 
analysis looked at 
500 studies on 
ability grouping and 
resulted in an effect 
size of 0.12 – a very 
low impact on pupil 
achievement.



De –humanised
Condemned to fail



‘Teaching	to	Teach’	2016	paper	





1%



ICT

Meta - Cognition

Success Criteria 

Peer/Self Assessment

Ability grouping

School uniform
Reducing Class sizes

Effective feedback



Effective feedback  +8 months
Meta-cognition      +8 months
Peer/self assessment +6 months
Success Criteria        + 4months
ICT                          + 4 months
Reducing Class Sizes +3 months
Ability grouping        - 1 month
School uniform        - 1 month  

 

Sutton Trust - EEF 



Effective feedback

Peer/self assessment

Success Criteria



Where is the learner 
going Where the learner is How to get there 

Teacher 

Clarify and share 
learning intentions 

Engineering effective 
discussions, tasks and 
activities the elicit 
evidence of learning 

Providing feedback 
that moves learners 
forward 

Peer 
Understand and share 
the learning intentions 

Activate students as learning resources for 
one another 

Learner 
Understand the 
learner intentions 

Activating students as owners of their own 
learning 



Come fly with me! 

AFL – Airways! 



Plan a clear destination                                
 

  ‘know where we’re going’ 
 
 

( Planning Learning 
Intentions.)  



Make sure you have a clear map- 
 
 

 ‘know how to get there’ 
 
 
 

(Planning success criteria) 



	
	

Make in flight checks on the way-                
                          

‘are we on the right track?’ 
     
 

     (Finding out what children know) 



	
	

The flight team can help along the 
way 

                          
Using your co-pilot 

     
 

     (Peer assessment/support) 



	
	

If the destination and checks are 
right… 

                          
The pilot is in control 

     
 

     (Self assessment) 



	
	

Advice is needed from air traffic 
control 

                          
Comment from the flight tower 

     
 

     (Feedback) 



Conditions for 
flight 



Conditions for flight 

Classroom culture needs to be right…

Growth Mindset

Pupils being aware of their learning 
power

Engagement through talk, challenge & 
questioning



Conditions for flight 



Conditions for flight 



Conditions for flight 

The key question is, "WHEN is the appropriate situation 
for thinking in a growth manner over a fixed manner?”

In these situations, having access to growth thinking helps:
ü resolve the situation
ü move the person forward and not lead to resistance, 

over reaction and fear of flight into a fixed mindset. 
 



Conditions for flight 

 
The major situations for growth mindset are:

ü When we do not know an answer
ü When we make error
ü When we experience failure
ü When we are anxious.

In these situations, having a growth mindset is a most 
appropriate coping strategy.



Conditions for flight 

Language is key…

What is said…
‘You’ve learned that so quickly! You’re 
so clever!’

Child hears…



Conditions for flight 

Language is key…

What is said…
‘You’re so brilliant, you got an A without 
even studying!’

Child hears…



Conditions for flight 

Language is key…

What is said…
‘Look at that drawing! Is he the next 
Picasso or what!’

Child hears…



Conditions for flight 



Conditions for flight 

Fail. 
Fail Again. 
Fail Better. 







Once we learn that abilities are capable of 
such growth it becomes a basic human 
right for all children to live in places that 
create that growth, that live in places filled 
with yet. 

                          Carol Dweck 

Conditions for flight 



Conditions for flight 



A  good assessment policy will explain 
the school’s ethos in relation to 
assessment. It might, for example, avoid 
ideas of fixed ability and emphasise the 
potential for all pupils to succeed if 
taught and assessed effectively.

 Assessment commission report - 2015

Conditions for flight 



Ideas for developing a growth mindset in 
your school

ü Awarding effort not achievement 
ü Committing to language
ü  Remove - fear of failure
ü Whole school vision
ü Celebrating ‘stuckness’
ü Mixed ability?
ü Growing Learners

Conditions for flight 



Conditions for flight 



Conditions for flight 



ü It’s about making the day-to-day challenges 
of school match the demands of the real 
world

ü So that young people develop strong and 
supple learning minds, fit for life, and not just 
for further study

ü Ready for the tests of life, not a life of tests

Conditions for flight 



Engagement 
through talk 



Teachers are working too hard! 

57% managerial questions 

 ‘who has finished all the questions’ ‘have you got your 
books?’ 

33% Recall questions 

‘How many legs does a spider have?’ 

8% analysing,  making inferences or to generalising 
questions 

‘Why is a bird not an insect?’                         Ted Wragg 

Engagement Through Talk 



Teachers are working too hard! 

LESS THAN 10% of all the questions 
asked actually caused NEW 

LEARNING 

Engagement Through Talk 





Engagement Through Talk 



Engagement Through Talk 



	

80/20 Rule

Pareto Principle

Engagement Through Talk 



Engagement Through Talk 
Odd one out: 
 
Which one is the odd one out and why? 



Choose from a list 
 
What would you take to a picnic? 
 
Food 
Drink 
Television 
Umbrella 
Shovel 
Blanket 
		

Engagement Through Talk 



Engagement Through Talk 
Statement: 
 
Are all these shapes square? 



Engagement Through Talk 

Opposing standpoint: 
 
Is it O.K to kill a bee if you thought he 
was going to sting you? 
 
Is it O.K to pass a rugby ball forward as 
long your team can run from behind 
and pick the ball up? 



Engagement Through Talk 

Always, sometimes, never: 
 
A right angle triangle is also an 
isosceles triangle 
	
	



Engagement Through Talk 

True or False: 
 
All odd numbers are prime 
 
All angles in a triangle = 180  
	
	



Engagement Through Talk 

Start from the end: 
 
Water, glass, the moon and shiny 
material can all do this.  
What might the question have been? 
 
The answer is 180. What is the question? 
	
	
	



Question shells to generate discussion: 
 
 
Is 27 a prime number ? 
Or 
why is 27 a prime number? 
 
Is ‘hardly’ an adverb 
Or 
Why is hardly an adverb? 

Engagement Through Talk 



Engagement Through Talk 

Silly questions: 
 
What would happen if all plates 
were made out of chocolate? 
 
What would happen if there was no 
friction 



Plan a clear destination                                
 

  ‘know where we’re going’ 
 
 

( Planning Learning 
Intentions.)  



The case of the  
muddled objective… 

know where we’re going	



Problems 
 
ü  Over focus on the most concrete 

element. 
ü  Thinking & talk more likely on what they 

are doing 
ü  No transfer of information – embedding 

skills 
	
	

know where we’re going	



To write a newspaper report about 
pollution in our town 
 
What is it you want the pupils to learn? 
	
	

know where we’re going	



To analysis data in comparing climates of 
Birmingham and Cairo using graphs and 
atlas  
 
What is it you want the pupils to learn? 
	
	

know where we’re going	





ü How far do pupils talk about skills 
gained?  

ü Do your LO’s contain context ? 
ü What do your pupils say when you 

ask them what they are learning? 
ü How far can children transfer skills 

from context to context? 

know where we’re going	



Make sure you have a clear map- 
 
 

 ‘know how to get there’ 
 
 
 

(Planning success criteria) 



 ‘know how to get there’ 



ü  Could be written as a list and handed 
out... 

ü  Written on a board 

ü  Experience and research show that 
children are far more successful if they 
come up with criteria themselves 

 ‘know how to get there’ 



ü Right & wrong 
ü Finished piece of work 
ü Comparison 

ü Poor success criteria 
ü Retrospective  

 ‘know how to get there’ 



ü Need to be known and planned by teacher ( first) 

ü Must be generated by pupils ( or often little impact) 

ü Need to be understood & referenced by the children 

ü Can be used across the curriculum 

ü  BLP - thinking skills / social skills 

 ‘know how to get there’ 



	
	

Make in flight checks on the way-                
                          

‘are we on the right track?’ 
     
 

     (Finding out what children know) 



ü A hinge point question can take any format as long as: 
ü  It takes no longer than a minute to ask 
ü  It takes no longer than two minutes for students to 

respond 
ü All students can respond to it simultaneously 
ü  The teacher can collect and interpret the responses in 

less than 30 seconds 
ü  Students who get the answer right get it right for the 

right reason. 

‘are we on the right track?’ 



‘are we on the right track?’ 



The ball sitting on the table is not moving. It is not 
moving because: 
 
A -no forces are pushing or pulling on the ball                                                   
B -gravity is pulling down, but the table is in the way 
C -the table pushes up with the same force that 

gravity pulls down 
D -gravity is holding it onto the table  
E -there is a force inside the ball keeping it from 

rolling off the table 

‘are we on the right track?’ 



	

Room number - 548910 

‘are we on the right track?’ 



‘are we on the right track?’ 



‘are we on the right track?’ 



‘are we on the right track?’ 



 

Wait time:      

 0.9 seconds 
 
Dislocating shoulder syndrome –  

“Matthew Effect” (Stanovich 1986)  

‘are we on the right track?’ 



‘are we on the right track?’ 



Question strips:  
Children write down what they want to know more of 

‘are we on the right track?’ 



Parking lots: 

‘are we on the right track?’ 



Gots and needs  
(understand – don’t understand) 

‘are we on the right track?’ 



Quiz quiz trade 

‘are we on the right track?’ 



Passive voice and Active voice 
Verbs 

Adjectives 
Nouns 

Object and subject 
Fronted adverbials 

Articles 

‘are we on the right track?’ 



‘are we on the right track?’ 

Whiteboards  

All student response systems 



‘are we on the right track?’ 

Class Vote 



‘are we on the right track?’ 

Phone a Friend 



‘are we on the right track?’ 

Entrance Ticket 



‘are we on the right track?’ 

Post – it Continuum 



‘are we on the right track?’ 

Pose-pause-pounce-bounce 

1. Teacher poses the question 

2. Teacher pauses, and counts to 5 

3. Randomly, teacher pounces on one 
student for the answer 

4.  Teacher bounces that students answer to 
another student at random, saying  

5. “What do you think? 



‘are we on the right track?’ 



‘are we on the right track?’ 

Exit ticket 



‘are we on the right track?’ 

Exit ticket 



‘are we on the right track?’ 

ü   The killer question – what do you 
know now that you didn’t at the start 
of the lesson ? 

ü   Explain it to a 5 year old – synthesise 
learning  

ü   Los & SCs – use as a reference point  

Demonstrate learning 



	
	

The flight team can help along the 
way 

                          
Using your co-pilot 

     
 

     (Peer assessment/support) 



Using your co-pilot 

What the child can do in collaboration 
today, he can do alone tomorrow….  
 
Vygotsky 
 



Using your co-pilot 

‘Engaging in peer assessment is much 
more than just checking for errors or 
weaknesses; it involves making explicit 
what is normally implicit, and thus 
requires pupils to be active in their 
learning’ 
 
 Black, Harrison, Lee, Marshall  & Wiliam 2002 

 



Using your co-pilot 

ü Needs explicit modeling  - well done is 
too easy….. 

ü Difference between working in 
groups and as effective group 

ü Classroom culture & BLP are key   
 



Using your co-pilot 



Using your co-pilot 



Using your co-pilot 



	
	

Advice is needed from air traffic 
control 

                          
Comment from the flight tower 

     
 

     (Feedback) 



Comment from the flight tower 



Comment from the flight tower 

Marking plays a central role in teacher's work, yet 
there is very little evidence on which strategies are 
most effective. 
 
That was the key finding of the EEF's report, A Marked 
Improvement (2016), for which researchers at the 
University of Oxford reviewed existing research to 
find out how teachers can use their time more 
effectively to improve their pupil’s learning. They 
found a significant disparity between the 
enormous amount of effort teachers invest in 
marking and the research available to tell them 
which marking approaches are the most effective. 



Thoroughness		



Thoroughness		













Thoroughness		

1.Would	marking	<me	be	more	effec<ve	with	less	
acknowledgement	marking?	
	
2.	What	would	a	marking	approach	look	like	based	on	‘mark	less,	
but	mark	beCer’?	
	
3.	What	balance	should	you	strike	between	marking	for	SPAG	
and	marking	for	subject	specific	content?	
	
4.	Does	your	marking	focus	on	the	learning	objec<ves	related	to	
the	piece	of	work	that	has	been	completed?	





Class Analysis 























Wake up 
Have breakfast and a cup of tea 

Have a couple of drinks with friends 
Get the bus 
More drinks 

Walk the ground 
Fill with excitement 

Watch Everton 
 



Lose the game 
 



Feel depressed  
 



Never again 
 



Repeat the following week 
 



Marginal Gains



The Aggregation of Marginal Gains 
 
It’s so easy to overestimate the importance of one defining 
moment and underestimate the value of making better 
decisions on a daily basis. 
 
Almost every habit that you have — good or bad — is the 
result of many small decisions over time. 
 
And yet, how easily we forget this when we want to make a 
change. 
 



The Aggregation of Marginal Gains 
 
So often we convince ourselves that change is only 
meaningful if there is some large, visible outcome associated 
with it. Whether it is losing weight, building a business, traveling 
the world or any other goal, we often put pressure on 
ourselves to make some earth-shattering improvement that 
everyone will talk about. 
 
Meanwhile, improving by just 1 percent isn’t notable (and 
sometimes it isn’t even noticeable). But it can be just as 
meaningful, especially in the long run. 





1%			or				20%	



On the shoulders of giants – Don Jackson
Mental Research Institute 



On the shoulders of giants – Don Jackson

Lambert 1992 (Canada) Do people change in the same 
way, irrespective of their problem? Common factors?

What helped people change...

40% Noticed strengths 
30% Relationships - Placebo effect!
15% Reputation
15% Technique - It’s not the resource, it’s the focus!



Support



Tai Lopez





 

What are you going to 
do less of? 

 


